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Introduction


“Okay class, we are going to move on,” said the teacher.  “I still don’t get it, and the government says you can’t leave me behind!” calls out a student.  This very exchange of words took place between my co-teacher and a student with a learning disability during our twelfth grade English co-taught class.  I have to admit the student really caught both of us off guard, we began to laugh, and then it really made me start thinking.


I have never been a teacher in a classroom before the adoption of No Child Left Behind.  This is my fourth year of teaching special education, and this year, more than ever, I have begun to feel the immense pressure of No Child Left Behind in regards to Annual Yearly Progress (AYP), in the subgroup of students with disabilities.  Our school district is in danger of losing our “Excellent with Distinction” rating from the state, and dropping dramatically to “Continuous Improvement” if our students with disabilities do not meet AYP targets in Reading.  At almost every meeting I have been at this school year, since the beginning of the year, AYP has been one of the topics addressed.  


We have had multiple staff meetings of instructional strategies that can be used in all subject areas to help students with disabilities become better readers.  For every student with a disability, an intervention specialist has implemented a reading action plan that targets specific weakness of the student in the past.  Data must be collected on the students’ progress every four and a half weeks and submitted.  It will be interesting to see what effect, if any all of this has on our test scores this year.


Students who have been traditionally tested using alternate assessment were required to take the Ohio Graduation Test this year because of the 1% limit of students who can be alternately assessed throughout the entire district. These are students whose cognitive disabilities are so severe they follow an alternate curriculum in order to teach them life skills necessary.  One of the student’s parent made a comment in a meeting that she was upset that her child was forced to take these tests because it made her daughter “realize just how disabled she is.”


With the earlier statement made by the student above, and the comment by one of the parents, I have also started to ponder if my students, students with disabilities, are beginning to feel the same pressures, we as teachers are feeling because of No Child Left Behind.  It seems ironic that a mandate that was made to “leave no child behind”, could be having negative effects on the students it was intended to serve.
Problem Statement


In beginning to research and thinking of my own experiences as a special educator, the biggest problem we face is how to accurately measure student growth, and hold educators accountable for the education of all students.  There has to be a better way of assessing what our students really know instead of using a single standardized test.  One of the new buzzwords in education is “differentiated instruction”.  How is it possible that differentiated instruction within the classroom is so heavily focused on, but the test that is to measure the learning of students cannot and is not differentiated at all.


Another problem that may surface, is the negative effects No Child Left Behind may be having on the students it is supposed to be serving.  The tremendous pressure high-stakes testing puts on both students and teachers may have lasting negative effects on student self-esteem and futures.  If it is proven that there are negative effects, it is important to look for solutions to remediate these effects.  We must remember we are dealing with human beings with feelings and emotions, who should not be treated like they are simply numbers or “products”.


A final problem lies in the fact that the individuals, who create these policies that affect the lives of so many, most of which do not have a background in education.  Many of the decision makers for public education have not stepped foot into a classroom since the time of their education.  We learn in our education classes to become teachers that one of the most important aspects of reaching students and truly teaching them is getting to know them; where they have come from, what their interests are, who they are.  Yet we are allowing individuals to make decision for our students who do not know the students who they are making policy for.  I would never trust my hard earned money with someone who did not study finance, yet we are entrusting individuals without a background in education with the education of our children.
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